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ABSTRACT
RENIWATI PUTRI (2012): The Effect of Using LRD (Listen, Read, Discuss)
Strategy toward Reading Comprehension of the
Second Year Students at State Junior High
School 9 Tapung Kampar Regency
Based on the researcher’s observation, itwas found thatthe students
could not comprehend the meaning of texts in their text book at the school. This
problem was caused by some factors. For example,some studentscould not
understand about the content of reading text and identify the detailed
information of the text.So, the researcherwas interested in carrying out the
research about this problem.
The research was administered at State Junior High School 9 Tapung
Kampar Regency. The subject of the research was the second year students of
State Junior High School 9 Tapung, and the object of this research was the effect
of using LRD (Listen, Read, Discuss) strategy. The design of this research was
quasi- experimental design. The type of quasi experimental design of this research
is nonequivalent control group design.
The population of this research was all of the second year students. The
total number of population was 40 students; class VIII A consisted of 20 students
as experimental group and class VIII B consisted of 20 students as control group.
Because the population was not too big, so the technique used in taking the
sample was total sampling technique. To analyze the data, the researcher adopted
T-test formula by using SPSS 16.0.
After analyzing the data, the researcher found that there is significant
effect of using LRD (Listen, Read, Discuss) strategy on reading comprehension at
the second year students of State Junior High School 9 Tapung, where
Tcalculatedshows 3.781 at significant level of 5%, Ttable shows 2.02, and at level of
1%, Ttable shows 2.72. Thus, Null Hypothesis (Ho) is Rejected, and Alternative
Hypothesis (Ha) is Accepted, which shows 2.02 < 3.781 > 2.72.
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CHAPTER I
INTRODUCTION
A. Background of the Problem
In English, there are four important language skills that must be mastered by
the students. They are reading, writing, speaking and listening1. Reading is the most
crucial skill that should be developed by the students. In reading, most of the students
can get much information based on what they read such as health, technology, art,
politic, culture, sport, etc. It can occur when the students are able to comprehend the
text or passage. By strengthening reading skills, students will make greater progress
and development in all other areas of learning2. So, in reading students can
understand the text and get information about part of the text easily.
Reading is one of the skills that should be considered in learning language. It is
strongly relate to develop other language skills, such as writing, listening, and
speaking. Reading is an activity with a purpose. A person may read in order to gain
information to verify existing knowledge, criticize a writer’s ideas of writing style. A
person may also read for enjoyment, enhancement of knowledge of the language
being read3.
1 Brown H. Douglas.Teaching by Principles: An Interactive Approach to Language Pedagogy.
(New Jersey: Prentice Hall Regents.1994). p.217.
2David Nunan. Practical English Language Teaching.(Sydney: McGraw Hill. 2003). p.69.
3 Kalayo and Ansysari. Teaching English as A Foreign Language (TEFL).(Pekanbaru:
Alaf, 2007).p.144
The purpose of reading based on the standardization of English course
competences is to understand the meaning (interpersonal, ideational, text) in some
written texts that have communicative purpose, structural text, and certain linguistics.
From the explanation above, it can be concluded that reading is a process of
interaction between reader and the written material in transferring, understanding, and
comprehending the reading text. In reading, the reader should make a good
interaction in order to gain the information from the text.
It means that, reading includes a receptive skill. Therefore, a reader should
have the best strategy to obtain a good comprehension of the messages in reading
text. Therefore, reading learning process is necessary to get a well comprehension. In
learning process, a teacher uses a reading strategy in teaching reading. As defined by
David Pearson and his colleagues, reading comprehension strategies are “conscious
and flexible plans that readers apply and adopt a variety of texts and tasks4. In
reading comprehension students can understand the text and get information about
part of the text easily.
According to syllabus 2011-2012 at the first year, duration to teach reading is
40 minutes for twelve times of meeting. In syllabus, there are some competences that
are taught, the competencies are to make students able to understand the meaning in
4 Michael F. Graves. Teaching Reading in the 21st Century (New York : A Pearson Education
Company,2001),p. 310
short functional text and simple essay in descriptive, recount, narrative, and
procedure in daily habit5.
According to School Based Curriculum (Kurikulum Tingkat
SatuanPendidikan—KTSP in 2007), the purpose of teaching English in Junior High
School 9 Tapung Kampar Regency, especially in reading skill is to express the
various meaning of interaction of oral text and monolog in descriptive, narrative,
recount, procedure, report and anecdote text.6 As the basic one stated for second
grade isthat “students will be able to comprehend the descriptive text”7. In this
research, the writer focuses on descriptive text.
When the students learn to make connection from their experience to the text,
they are currently reading. As good readers, they think about what they are reading
and considering how it fits what they already know. The students in learning English,
they should understand what they are learning because there is a complex connection
between authors to the readers and the messages conveyed between authors to the
reader. Therefore, the students have to have the strategy to be applied in reading.
The success of teaching reading for Junior High School 9 Tapung is determined
by many aspects such as: material of reading, facility, teachers’ competence, and the
students themselves. In teaching English at the second year of Junior High School 9
Tapung, the teacher teaches the students by using explanational strategy. It means
5Syllabus of SMPN9 Tapung 2011/2012
6DepartemenPendidikanNasional.Kurikulum 2004 Standard Kompetensi
MataPelajaranBahasaInggris SMP/MTs. (Jakarta: Pusat Kurikulum,2003).
7Sylllabus SMPN9 Tapung 2010-2011. (Tapung:2010)
that the teacher gives explanation to the students about the materials and then the
teacher asks the students to question and give respond. That is done by the teacher
continuously.
From the explanation above, ideally the students at the second year of Junior
High School should be able to understand the topic of reading well. In short, they
have no problem in Reading,but the fact has shown that the students were not able to
comprehend reading text and the students could not also understand what the reading
text was talking about.
Based on the descriptive above, students in Junior High School 9 Tapung
should be able to comprehend a text well because the teacher had used a good
technique in teaching reading. In fact, the teacher still finds that many students have
problem in comprehending the text, especially in descriptive text. It can be itemized
into the following symptoms:
1. Some of the students cannot find main idea in the paragraph.
2. Some of the students cannot identify the general information in the text.
3. Some of the students cannot find synonym of word.
4. Some of the students cannot identify the generic structure in the text.
5. Some of the students are unable to find the purpose of the text.
Based on the researcher’s preliminary study, the teacher on by determined the
students’ reading ability by looking for how many the questions were correct. The
students were not taught about critical thinking of the topic given. To anticipate this
situation, the teacher should refurbish what the appropriate strategy in teaching
reading is. It is purpose to make the students able to comprehend the text given by the
teacher. The use of reading strategies is the most important factor in term of reading
comprehension. The researcher offers one strategy in reading comprehension namely
Listen-Read-discuss (LRD) strategy8.
There are three stages in the reading process: before reading, while reading, and
after reading. In general, the following reading strategies are used by the learners in
the reading process: finding a focus for understanding, establishing a relationship
between initial learning and text meaning, thinking about the meaning of text, making
conclusion about the test, using prior knowledge for comprehension, controlling
reading speed, making predictions about the meanings of unfamiliar words, and
making predictions about the meanings of unknown groups of words or sentences in
the text. The LRD strategy has been found to be a powerful means of improving
reading comprehension and content learning in both weak and proficient readers.
Based on the explanation and the problem above, the writer is interested in
conducting a research entitled:“THE EFFECT OF USING LISTEN, READ,
DISCUSS (LRD) STRATEGY TOWARD READING COMPREHENSION OF
THE SECOND YEAR STUDENTS AT STATE JUNIOR HIGH SCHOOL 9
TAPUNG KAMPAR REGENCY”.
8Anthony V. Manzo and UlaCasaleManzo. Teaching Children to be Literate: A Reflective
Approach.(Sea Horbor: Literacy Leaders,1995),p.377
B. The Definition of the Term
The definitions of terms in this title are:
1. Effect
According to Homby, effect is a change produced by an action or a cause a result,
an outcome.9
2. L-R-D (Listen, Read, Discuss) Strategy.
L-R-D is a reading comprehension strategy and the L-R-D has been found to be a
powerful means of improving reading comprehension and content learning in both
weak and proficient readers.10
a. Listen: Teaching presents a lecture on the content of the reading that includes a
graphic organizer of the information you discuss.
b. Read: Students read the selection, guided by idea that the reading may provide
another understanding or interpretation of the content.
c. Discuss: Discussion of material. Encourage students to reflect on the
differences between their reading of the content and presentation.
3. Reading
Reading is an interactive process that goes on between the reader and the text,
resulting in the comprehension.11
9 A.S. Homby.oxfordAdvanced Learner’s Dictionary. Oxford University Press Oxford,p.138
10Watkins McKenna and Manzo.Teaching Children to be Literate A Reflective
Approach.InProgress,1993. p.378
11KalayoHasibuan and Muhammad Fauzan,Teaching English as Foreign Language
(TEFL),(Pekanbaru:Alaf,2007), p.114
4. Comprehension
A definition of comprehension is presented12 and Comprehension is an active
process to which each reader brings his or her individual attitudes, interests,
expectations, skills, and prior knowledge (reader context).13
C. The Problem
1. The Identification of the Problem
Based on the background of the problem above, it is very clear that most of the
students at Junior high school 9 Tapung still get some problems in their reading
comprehension. To make it clearer, the writer identifies the problems as follows:
a. Why are some of the students unable to find main idea in the paragraph?
b. Why are some of the students unable to get information from the text?
c. Why are some of the students unable to find synonym of word?
d. Why are some of the students unable to identify generic structure in text?
e. Why are some of the students unable to find purpose of the text?
2. The Limitation of the Problem
Because the writer finds many problems in this research, the writer limits the
problem to improve students’ reading comprehension to find purpose of the text, to
find main idea, to get information from the text, to find synonym of the word, and to
12 Judith WestphalIrwin.Teaching Reading Comprehension Process.(Loyola University of
Chicago,1986), p.1
13Ibid.pp.7
find generic structure in text. Therefore, this study focuses on the effect of using
Listen, Read, Discuss (LRD) strategy toward reading comprehension of the second
year students at SMPN 9 Tapung Kampar Regency. Then, the reading text used by
the research is descriptive text.
3. The Formulation of the Research
The problems are formulated as follows:
a. How is students’ reading comprehensionby using LRD (Listen, Read, Discuss)
strategy at State Junior High School 9 Tapung?
b. How is students’ reading comprehension without using LRD (Listen, Read,
Discuss) strategy at State Junior High School 9 Tapung?
c. Is there any significant effect of the using LRD (Listen, Read, Discuss) strategy
toward students’ reading comprehension?
D. The Objectives and the Significance of the Research
1. The Objectives of the Research
a. To find out the students’ reading comprehension in descriptive text that is taught
by using LRD (Listen, Read, Discuss) strategy.
b. To find out the students’ reading comprehension in descriptive text that is not
taught by using LRD (Listen, Read, Discuss) strategy.
c. To find out the significant effect of using LRD (Listen, Read, Discuss) strategy
toward reading comprehension.
2. The Significance of the Research
Related to objectives of the research above, the significance of the research are
as follows:
a. To give some information to the teacher about the effect of using LRD
(Listen, Read, Discuss) strategy toward students’ reading comprehension in
descriptive text.
b. To give some contribution to the students in order to improve their reading
comprehension in descriptive text.
c. To encourage the researcher’s knowledge about the topic conducted.
E. The Reason of Choosing the Title
The writer is interested in carrying out a research on the topic above based on
some statements below:
1. The title of this research is relevant with the writer’s major as the English
Education Department Student.
2. As far as the writer is concerned, this research title has never been
investigated by other researches yet.
3. The writer is very interested in carrying out this research in order to know
the effect of using LRD (Listen, Read, and Discuss) strategy toward
students’ reading comprehension.
The writer finds out the solution of the students’ problem in reading
comprehension, especially for  the second year students at SMPN 9 Tapung Kampar
Regency.
CHAPTER II
REVIEW OF RELATED LITERATURE
A. Theoretical Framework
1.The Nature of Reading
Reading is one of the most important skills in learning a language. Reading is
a means of the language acquisition of communication and information sharing of
ideas. Like all languages, it is a complex interaction between the text and the reader.
Reading is more than merely referring to the activity of pronouncing the printed
material or following each line of written page. It involves various and mixed
activities. Reading is not to be a passive activity but reading is an active process in
which readers relate information in the text to what they already know. According to
KalayoHasibuan, the text presents letters, words, sentences and paragraphs that
encode meaning. The reader uses knowledge, skills, and strategies to determine what
the meaning is14. Readers’ knowledge, skills, and strategies include:
1. Linguistic competence: the ability to recognize the elements of the writing system;
knowledge of vocabulary; knowledge of how words are structured into sentences.
2. Discourse competence: knowledge of discourse markers and how they connect
parts of the text to one another.
14KalayoHasibuan and Muhammad Fauzan.Teaching English as Foreign Language
(TEFL).(Pekanbaru: Alaf,2007) p.115
3. Sociolinguistic competence: knowledge about different types of texts and their
usual structure and content.
4. Strategy competence: the ability to use top-down strategies as well as knowledge
of the language (a bottom-up strategies).
Reading is an act of reading something like articles, book etcthat are intended
to be read15. From all of the opinion about reading, it can be concluded that reading is
a process of interaction between reader and the written material in transferring,
understanding and comprehending about the reading text. In reading, the reader
should make a good interaction in order to gain the information from the text.
2. Teaching Reading
According to Murcia reading is to learn which involves complex thinking
skills in which students must comprehend the material from a text by using their own
thought activities which can help them analyze texts16.
Reading is a dynamic process in which the reader works actively to construct
meaning from the material (Barton, 1997). Students need to have the abilities to
adjust their reading to fit the type of material being presented. Effective readers are
involved in the process of reading, actively looking for meaning. Ineffective readers
play a passive role when reading, not connecting the text material with prior
knowledge.So, the writer can conclude that reading is a skill that presents the author’s
15A.S. Homby.Oxford Advanced Learner’s Dictionary. Oxford: University Press Oxford,p. 357
16 Marianne Celce-Murcia Lois McIntosh.Teaching English as a Second or Foreign
Language.(Massachusetts: Newbury House Publishers Inc,1979),p.200
idea and the reader must have a good interaction with the text in order to get the
meaning of the text.
Content area teachers can equip their students with strategies that will help their
access and use background knowledge, text feature knowledge, and general
knowledge gained from the world, or some would call it, common sense knowledge.
a. Principles for Teaching Reading
The following principles can guide the design and practice of a reading
program. For another list of principles, see Williams (1986).17
Meaning-focused Input
1) Practice and training in reading should be done for a range of reading purposes. A
reading course should cover these purposes of reading to search for information
(including skimming and scanning), reading to learn, reading for fun, reading to
integrate information, reading to criticize texts, and reading to write.
2) Learners should be doing reading that is appropriate to their language proficiency
level. The course should include reading simplified material at a range of levels,
particularly extensive reading of graded readers.
3) Reading should be used as a way of developing language proficiency. Learners
should read with 98 percent coverage of the vocabulary in the text, so that they can
learn the remaining percent through guessing from context.
Meaning-focused Output
17Nation, I.S.P. Teaching ESL/EFL Reading and Writing ESL & Applied Linguistic Professional
Series. (New York : First Published,2009).p.6
Reading should be related to other language skills. The course should involve
listening, speaking and writing activities related to the reading. For example, Simcock
(1993) usedthe ask and answertechnique and several others described later in this
book.18
b. Intensive Reading
Intensive study of reading texts can be a means of increasing learners’
knowledge of language features and their control of reading strategies. It can also
improve their comprehension skill. It fits into the language focused on learning strand
of a course. The classic procedure for intensive readingis the grammar-translation
approach where the teacher works with the learners, using the first language to
explain the meaning of a text, sentence by sentence. Using suitable texts and
following useful principles, can be a very useful procedure as long as it is only a part
of the reading program complemented by other language-focused learning and by
extensive reading for language development and extensive reading for fluency
development.19 Intensive reading focuses on comprehension of a particular text with
no thought being given to whether the features studied in this text will be useful when
reading other texts. Such intensive reading usually involves translation and thus
comprehension of the text.
Based on the explanation above, the writer can conclude that one goal of the
intensive reading is to comprehend the text. The use of translation makes sure that
18Nation, I.S.P. Teaching ESL/EFL Reading and Writing ESL & Applied Linguistic Professional
Series. (New York : First Published,2009).p.7
19Ibid.p.25
learners understand, and when the learners do some of the translation by themselves,
it allows the teacher to check whether they understand, or not.
Christine Nuttal mentions that there are five types to classify reading
comprehension questions20, there are:
1. Question of literal comprehension.
There are questions, directly and explicitly available in the text. Questions of this
kind could often be answered in the words of the text itself. The questions are
essential preliminaries to serious work of the text, because until you are sure that the
plain meaning of the text has been grasped.
2. Questions involving reorganization or reinterpretation.
These are questions which require the students to obtain literal information from
various parts of the text and put it together or to reinterpret information. The
questions are valuable in making the student consider the text as a whole rather than
thinking of each sentence on its own or making him assimilates fully information.
3. Question of inference.
These are questions that oblige the students to read between the lines to consider what
is implied but not explicitly stated. Questions of this kind are considerably more
difficult than either of the former types. Because these questions require the students
to understand the text well enough to work out its implications.
20Christine Nuttall. Teaching Reading Skills ina Foreign Language. (London,1982),p132
4. Questions of evaluation.
Evaluation questions involve the students in making a considered judgment about the
text in terms of what the writer is trying to do, and how far the writer has achieved it.
For example: The writer’s honesty or bias (e.g. in newspaper reporting or advertising
copy).
5. Question of personal response.
The student is not asked to assess the techniques, by means the writer influences
them, but simply record his reaction to the means of the text.21
Based on the explanation above, the writer is interested in these types of
questions because the writer focuses on how good the students can comprehend the
basic information that can be found from the text.
3. The Nature of Listen-Read-Discuss (LRD) Strategy
According to Manzo&Casale, et al. Listen-Read-Discuss (LRD) is a
comprehension strategy that builds students’ prior knowledge before they read a text.
It is a powerful tool for engaging struggling readers in classroom discussion. Since
the content is initially covered orally, students are unable to read the entire text on
their own to gain at least a surface level of understanding about the reading. Those
students lacking prior knowledge about the content gain it during the listening stage,
allowing them to more easily comprehend the text during the reading stage22. Listen-
21Christine Nuttall. Teaching Reading Skills in a Foreign Language.(London,1982),p.133
22Anthony V. Manzo and UlaCasaleManzo.Teaching Children to be Literate: AReflective
Approach.(Sea Horbor: Literacy Leaders,1985), p.377
Read-Discuss strategy is relatively easy to create because they can enhance a
student’s understanding about many lessons. There are procedures of LRD to follow:
1. Listen: Teaching presents a lecture on the content of the reading that includes a
graphic organizer of the information you discuss.
2. Read: Students read the selection, guided by idea that the reading may provide
another understanding or interpretation of the content.
3. Discuss: Discussion of material. Encourage students to reflect the differences
between their reading of the content and presentation.
According to Manzo&UlaCasaleManzoet. al. say that the LRD (Listen, Read,
Discuss) strategy was created as a “starter” method for bridging traditional instruction
to a more interactive approach. Traditional reading-based instruction typically begins
by having students read the assignment, listen to brief lecture or overview by the
teacher, and then discuss their responses to questions.
4. The Procedure of Listen-Read-Discuss (LRD) Strategy
a. Have students re-read the information covered in the L-R-D format rapidly to
increase their speed or reading and thought processing.
b. Inform the class that you will lecture, intentionally omitting a few important details
that they will need to read their texts to discover.
c. Inform the class that your lecturer will cover all the details of a lesson but that they
will need to read to discover what question these detail answer. This is one way to
teach students to actively seek an understanding of the concept base, or central
question, around which an area of study is focused.
d. Inform the class that a quiz will follow the L-R-D sequence. Give practice in test
taking, and set the stage for question and discussion about how to study effectively.
e. Invert the core process occasionally by having the class L-R-D or read (for about 15
minutes, then listen, and finally discuss).
f. Ask students which portions of the text struck them as inconsiderate, that is, poorly
written, poorly organized, or presuming too much prior knowledge. This activity
can help students learn when to ask for help with textual and class material.23
Finally, based on the explanation above, using Listen-Read-Discuss (LRD)
strategy, can help students in reading text because the entire process of teaching
reading by using Listen-Read-Discuss strategy will activate students in reading. They
will interact with others to discuss the option of target language. In this strategy,
students will be motivated to gain the meaning of the text.
B. The Operational Concept
The operational concept is a concept as a guidance used to avoid
misunderstanding. It should be interpreted into particular words in order to make it
easier to measure. This research is experimental research which focuses on gaining
the effect of using LRD (listen, read, discuss) strategy toward reading
comprehension. Therefore, in analyzing the problem in this research, there are two
variables used, they are: Variable X: LRD (Listen, Read, Discuss) strategy and
variable Y: Reading comprehension in descriptive text.
23Ibid.p.378
1. Variable X: LRD (Listen, Read, Discuss) strategy
The following treatment is a collection of procedures of the implementation of
LRD strategy,Manzo (1985) states that LRD is the core process occasionally by
having the class LRD24, The steps are as follows:
a. Select a portion of text to be read.Teacher uses graphic organizer as medium in
presenting information or summary of the text. Students should listen a summary
of the text presented by their teacher.
b. Teacher asks the students to read the text and compare what they have listened to
their understanding of the text on their own.
c. Teacher asks the students to discuss their understanding of what they have read
and listen to other students in small group. One group consists of three or four
students’.
d. Teacher asks the students to report the result of discussion.
2. Variable Y (Reading Comprehension):
a. Students are able to find main idea in the paragraph
b. Students are able to get information from the text
c. Students are able to find synonym of word
d. Students are able to identify the generic structure of the text.
e. Students are able to find purpose of the text.
24Anthony V. Manzo and UlaCasaleManzo.Teaching Children to be Literate:A Reflective
Approach.(Sea Horbor :Literacy Leaders,1995),p.379
C. The Relevant Research
According to Syafi’i, relevant research is required to observe some previous
researches conducted by other writers in which they are relevant to our research it.25
Besides, the writer has to analyze what the point  was focused on, the design, finding,
and conclusion of the previous research.
1. The research conducted by: Norzazili (2011), He focused on The Application of
“Listen-Read-Discuss” to Increase the Ability of the Second Year Students of Ma
DarelHikmahPekanbaru in Comprehending Analytical Expository Texts. The Use
LRD strategy could increase student’s ability in comprehending analytical expository
texts. The improvements can be seen from the increase of the students’ scores in
reading test from the post test. In fact in the data, we can see the average score of the
pre-test was 48.78 (poor level). Even thought, the average score of post-test was
72.13 (average to good level). The students’ ability was increased from the pre-test to
the post-test, 23.35 points. It means that the attainment of learning passing grade
post-test was better than pre-test.26
2. The research conducted by: Yusni Dian Rakhmawati (2011) Implementation ofLRD
(Listen-Read-Discuss)model could improve speakingskillsinfourth-grade students of
SDNSumberSari2 Malang.This study was aclassroom-actionresearch. Thus
theresearchers used theClassroom Action Research(PTK) whichcoveredtwocycles.
25 Syafi’i, From Paragraph to a Research Report: A Writing of English for Academic
Purpose, (Pekanbaru: LBSI,2011), p.122
26Norzazili.The Application of “Listen-Read-Discuss” to Increase the Ability of the Second
Year Students of Ma DarelHikmahPekanbaru in Comprehending Analytical
Expository Texts.(Pekanbaru:2011).
Eachcycleconsistedoffourstages:1)planning, 2)action, 3)observation, and4)reflection.
The research data wereobtained throughtestandnontest. Thedata of retrieval tool
usedin the form ofa testinstrument contained theactionaspects of
theassessmentcriteria forspeakingskills. Retrieval tool was usedin the form ofnon-test
observation, interviews, anddocumentation(photos). Furthermore, the data
wereanalyzedinquantitative. Activities performedin this study werebased onthe steps
of:(1)listening, (2)reading, (3)Discussing, and(4)speaking. Based on theresults of
researchthatresultinthe learning processof learningto speakthroughLRDmodelshad
increasedwhen being comparedwith theprevious. The valueof
preactionsspeakingskills wasaveragegradeof 65, onaverageIcycle70class,
thesecondcycle ofthe averagegrade was78.Thusspeakingskillsthrough amodel ofLRD
(Listen-Read-Discuss)could improvespeakingskillsinfourth-grade students of
SDNSumberSari2 Malang.27
This research is different from the two researches above. In this research, the
writer usesLRD (Listen, Read, and Discuss) Strategy to know its effect toward
reading comprehension of the second year students at State Junior High School 9
TapungKampar Regency.
27Yusni Dian Rakhmawati .Implementation of LRD (Listen-Read-Discuss) Model could
Improve SpeakingSkillsinFourth-Grade Students of SDNSumber Sari2 Malang.(Malang:2011).
D. The Assumption and Hypothesis
1. The Assumption
In this research, the writer assumes that as researcher should have ability to the
procedures of the  strategy properly.
2. The Hypothesis
Based on the assumption above, hypothesis of this research can be stated as
follows:
Ho: There is no significant effect of using LRD (Listen, Read, Discuss) strategy
toward students’ comprehension in descriptive text.
Ha: There is a significant effect of using LRD (Listen, Read, Discuss) strategy
toward students’ comprehension in descriptive text.
CHAPTER III
RESEARCH METHOD
A. The Research Design
The type of the research was quasi experimental design. The kind of quasi
experimental design of this research was nonequivalent control group design. It
involves random assignment of intact groups to treatments, not random assignment of
individuals.28There were two classes in this research; control and experimental
classes. According to Jhon W. Creswell that quasi-experiments design are
experimental situations in which the writer assigns, but not randomly, participants to
Classes because the experimenter cannot artificially create groups for the
experiment.29
The experimental class was taught by using particular treatment LRD (Listen,
Read, Discuss) strategy to improve students’ reading comprehension. In addition,
control class was only given a pre-test and post-test without particular treatment as
what was given for experimental group30. These group used different techniques, but
both experimental and control classeswere treated with the same test.
28L. R. Gay and Peter Airasian, Educational Reseach, (New Jersey: Prectice Hall Inc, 2000), p.
395.
29 John W. Creswell, Educational Research: Planning, Conducting, and Evaluating
Quantitative and Qualitative Research. (New Jersey: Pearson Education Ltd., 2008), p. 645.
30 Ibid.p.646
Table lII. 1
Research Type
GROUP PRE-TEST TREATMENT POST-TEST
A T1 √ T2
B T1 X T2
Experimental:
A :  Experimental group
B :  Control group
T1 :  Pre- test for experimental group and control group
√ :  Receiving particular treatment
X :  Without particular treatment
T2 :  Post- test for experimental group and control group.
After giving particular treatment to the experimental group by using LRD
(Listen-Read-Discuss) strategy, the scores between experimental and control groups
were analyzed by statistical formula. It was aimed to know whether there was or not
the effect of variable X into variable Y.
B. The Time and Location of the Research
This research was conducted at the second year students of Junior High School
9 Tapung Kampar Regency. It is located at Garuda Sakti Km. 24, Kampar Regency.
The time to conduct this research was from July to September 2012.
C. The Subject and Object of the Research
The subject of this research was the second year students atJunior High School
9 Tapung, and the object of this research was to analyze the use of LRD (Listen,
Read, Discuss)strategy toward reading comprehension in descriptive text at the
second year students of Junior High School 9 Tapung.
D. The Population and Sample of the Research
The population of this research was the second year students of Junior High
School 9 Tapung. It had two classes, VIII A was an experiment class and VIII B was
a control class. Each class consisted of 20 students. The total number of students at
the second year students of Junior High School 9 Tapung was 40 students. Because
the population was not too large, so the technique used in taking the sample was total
sampling technique. According to HidayahSyah, sample amounts equal to the
population is called the total sample (total sampling).31 Furthermore Arikunto, if the
amount of population is less than 100 students, the researcher must take all of the
population, but if the amount of population is more than 100 students, it is better to
take 10-15%, 25%, or more.32
31HidayatSyah.PengantarUmumMetodologiPenelitianPendidikanPendekatanVerifikatif.
(Pekanbaru: Suska Press, 2010), p. 140.
32SuharsimiArikunto. ProsedurPenelitianSuatuPendekatanPraktik, (Jakarta: RinekaCipta,
2006), p. 134.
Table III.2
Distribution of the Research Population and Sample
No Class Number of students
1 VIII A 20
2 VIII B 20
Total 40
E. The Technique of Collecting Data
To obtain the data needed in this research, the writer used technique as follows:
The writer had done pretest and posttest to experiment class and control class in
order to know the effect of LRD (Listen, Read, Discuss) strategy toward reading
comprehension in descriptive text at the second year students at state junior high
school 9 Tapung. Before doing the test, the writer tried out the test items before
students were given the test of this research. According to Huges, there are many
techniques that can assess the students’ comprehension but the writer used one
technique called:33Multiple choice techniques are a technique. This technique can
assess the student’s reading comprehension.
In addition, SuharsimiArikunto, says that there are some categories to evaluate
the students’ comprehension in reading text. The test as composed in 25 items and
each item was given score 434. The scale is:
33Hughes, Arthur. Testing Language Teacher. (Cambridge: Cambridge University
Press: 2003),p.143
34SuharsimiArikunto. Dasar-dasarEvaluasiPendidikan, EdisiRevisi. (Jakarta: Bumi
Aksara,2009), p.245.
Table III.3
The Categorizing Levels of Scoring of Reading Comprehension
The Score of Reading
Comprehension
Level
Categories
80 – 100 Very good
66 – 79 Good
56– 65 Enough
40– 55 Less
30–39 Fail
Based on the table III.3, we can see that the level between 80-100 is very good,
the level between 66-79 is good, the level between 56-65 is enough, the level between
40-55 is less, and the level between 30-39 is fail.
1. The Validity and Reliability Test
Heaton states that the validity of a test refers to appropriateness of a given test
or any of its component parts as the measure of what it is purposed to measure35. It
means the test will be valid to the extent that is measured what it is supposed to
measure. The type of validity is content validity. Referring to Bambang, Content
validity is that if a measurement is as the representative of the ideas or the appropriate
material that will be measured.36 The materials were taken from the guide book for
the students and other related resources.
35Heaton.Writing English Language Test. (New York: Longman Group UK Limited, 1988), p.
159.
36Ag.BambangSetiyadi, MetodePenelitianPengajaranBahasaAsing;
PendekatanKuantitatifdanKualitatif.EdisiPertama, (Yogyakarta: GrahaIlmu, 2006), p. 23.
a. Validity
Before the tests were given to the sample, both of tests were tried out to 20
students at the second year. The purpose of try out was to obtain validity and
reliability of the test. It was determined by finding the difficulty level of each item.
Item difficulty was determined as the proportion of correct responses. The formula
for item difficulty is as follows37:
P=
Where
P : Index of difficulty or Facility value
B : the number of correct answers
JS : the number of examinees or students taking the test
The difficulty level of an item shows how easy or difficult a particular item in
the test is. The items that do not reach the standard level of difficulty are excluded
from the test and they are changed with the new items that are appropriate.
The standard level of difficulty used is <0, 30 and >0, 7038. It means that the
item test is accepted if the level of difficulty is between 0.30-0.70 and it is rejected if
the level of difficulty is below 0.30 (difficult) and over 0.70 (easy). Then, the
37SuharsimiArikunto. Dasar-dasarEvaluasiPendidikan. (Jakarta: PT BumiAksara, 2009), p. 209
38 Ibid. p. 210
proportion correct is represented by “p”, whereas the proportion incorrect is
represented by “q”.
b. Reliability
A test mustbe reliable as measuring instrument. Reliability is the degree to
which a test consistently measures whatever it is measuring.39To know the reliability
of the test, we should know: (a) the mean score, (b) the standard deviation of the test,
and (c) Cronbach’sAlpa. The researcher used the SPSS 16.0 for windows-statistical
software.
Tabel III.4
Case Processing Summary
N %
Cases Valid 20 100.0
Excludeda 0 .0
Total 20 100.0
Based on the table III.4, we can see that the cases valid are 20 students,
excluded 0, and the total students follow the test 20 students.
Table III.5
39L. R. Gay and Peter Airasian, Educational Research: Competencies for Analysis and
Applications. (New Jersey: Prentice-Hall,Inc,2000),p. 169.
Scale Statistics
Mean Variance Std. Deviation N of Items
15.10 19.358 4.400 25
Based on the table III.5, we can see that mean score is 15.10, Variance is
19.358, Std. Deviation is 4.400, and number of item are 25.
Table III.6
Reliability Statistics
Cronbach's
Alpha N of Items
.711 25
Based on the table III.6, we can see that cronbach’s Alpha is 0.711 and number
of items are 25.
The score obtained compares to r table of product moment that the degree of
freedom was 38 “r” product moment at the level of 5% is 0.304 and 1% is 0.393. The
score obtained of Cronbach’sAlpa was 0.711 higher than r table whether 5% and 1%
(0.304<0.711>0.393). It means that the test was reliable.According to Heaton the
value of correlation coefficients is as follow40:
1. 0.00– 0.20 Reliability is low
2. 0.21 – 0.40 Reliability is sufficient
3. 0.41 – 0.70 Reliability is high
4. > 0.70 Reliability is very high
40Heaton.J.B. Writing English Language Tests.(New York: Longman Group UK
Limited,1988), p.162
Based on the result above, reliability and validity of the test is including as
highcategory.
F. The Technique of Data Analysis
In analyzing the data, the writer usedscore of pre-test and post-test of
experimental as well as and control group. These scores were analyzed statistically.
The researcher used score of the experimental and the control classes. In order to
find out whether or not there was a significant effect of using LRD strategy toward
students’ reading comprehension, the data were statistically analyzed by using T-test
formula and using SPSS 16.0 (Statistical Package for the Social Sciences).41
Ho: < t-table
Ha: > t-table
Ho is an accepted if < t-table or there is no significant effect of using LRD
(Listen, Read, Discuss) strategy toward reading comprehension in descriptive text of
the second year students.
Ha is accepted if > t-table or there is a significant effect of using LRD
(Listen, Read, Discuss) strategy toward reading comprehension in descriptive text of
the second year students.
41Hartono, StatistikuntukPenelitian,( Yogyakarta: PustakaPelajar, 2008), p. 180.
CHAPTER IV
DATA PRESENTATION AND ANALYSIS
A. Data Description
The purpose of the research was to obtain the students’ reading comprehension
who were taught by using LRD (Listen, Read, Discuss) strategy and those who were
taught without using LRD (Listen, Read, Discuss) strategy, and to find out whether or
not there was the significant effect ofusing LRD (Listen, Read, Discuss) strategy
toward reading comprehension.
In this research, the writer got the data from the students’ post test score of the
experimental and control classes. Before that, the writer tried out another class beside
experimental and control classes in order to prove whether the test was reliable or not.
And the result of try out was 0.711. It means that the test was reliable. After the
writer got the data from try out, the writer gave the students pre-test and post-test to
the experimental and control classes. The questions for pre-test and post-test were
multiple choices, and the text was descriptive text. Pre test was given to the
experimental class and the control class before giving the treatment. Post-test was
given to the students after giving the treatment, but the treatment was only given to
the experimental class and for control class, the writer did not give the
treatment.Then, the writer gave treatments to experimental class for eight meetings
B. Data Presentation
The data of this research were gotten from evaluation scores from each meeting
and the scores of the students’ pre-test and post-test. The data were collected by
following procedures:
1. In the experimental and control classes, the students were asked to answer the
questions based on the descriptive text.
2. The format of the test was multiple choices that consisted of 25 items.
1. Data Presentation of Students’ Reading Comprehension who are Taught by
Using LRD (Listen, Read, Discuss) Strategy
The data of students’ reading comprehension who were taught by LRD (Listen,
Read, Discuss) strategy were obtained from pre-test and post-test ofVlllA as
experimental class and VlllB as control class taken from the sample each of this classes
(20 students). The data can be seen from the table below:
Table IV.I
The Scores of Pre-Test and Post-Test of Students’ Reading
Comprehension of Experimental Class and Control Class
No Students Experimental Class Gain Control Class Gain
Pre-Test Post-Test Pre-Test Post-Test
1 S-1 56 76 20 44 64 20
2 S-2 64 72 8 56 64 8
3 S-3 40 60 20 52 56 4
4 S-4 48 68 20 56 68 12
5 S-5 56 72 16 60 60 0
6 S-6 56 72 16 64 68 4
7 S-7 40 64 24 68 72 4
8 S-8 40 68 28 52 60 8
9 S-9 60 72 12 44 48 4
10 S-10 60 72 12 72 80 8
11 S-11 56 68 12 64 68 4
12 S-12 60 72 12 60 60 0
13 S-13 60 80 20 52 60 8
14 S-14 40 72 4 52 64 12
15 S-15 60 72 4 60 68 8
16 S-16 64 76 8 60 60 0
17 S-17 64 72 16 52 56 4
18 S-18 60 68 4 56 68 12
19 S-19 80 88 16 56 68 12
20 S-20 72 80 8 80 84 4
Total 1136 1444 280 1160 1296 136
Mean 56.80 72.20 14.00 58 64.8 6.80
From the table IV.I the researcher found that the total score of pre-test in
experimental classwas1136, while the highest was 80 and the lowest was 40 and the
total score of post-test in experimental classwas1444, while the highest was88 and the
lowest was 60. Based on the data obtained, in the post-test of experimental class there
was no student who did not pass the graduated standard (SKL), or the score obtained
< 60 while there were 20 students who passed the graduated standard (SKL), or the
score obtained > 60, and then, the researcher found that the total score of pre-test in
control class was 1160, while the highest was80 and the lowest was 44 and the total
score of post-test in control class was 1296 while the highest was 84 and the lowest
was 48. Based on data above, in the post-test of control class there were 3 students
who did not pass the graduated standard (SKL), or the score obtained < 60 while
there were 17 students passed the graduated standard (SKL), or the score obtained >
60.
C. The Data Analysis
1. Data Analysis of Students’ Reading Comprehension who are Taught by Using
LRD (Listen, Read, Discuss) strategy
The data of the students’ post-test scores of experiment class wereobtained
from the result of their reading comprehension after giving the treatment. The data
were obtained by using SPSS 16. The data can be described as follows:
Table IV.2
The Frequency Distribution Pre-test of Experimental Group
Frequency Percent Valid Percent
Cumulative
Percent
Valid 40 4 20.0 20.0 20.0
48 1 5.0 5.0 25.0
56 4 20.0 20.0 45.0
60 6 30.0 30.0 75.0
64 3 15.0 15.0 90.0
72 1 5.0 5.0 95.0
80 1 5.0 5.0 100.0
Total 20 100.0 100.0
The table IV.2 shows the frequency distribution of experimental class before
treatment. The output from 20 respondents, the valid percent with the interval of 40
was 20.0 %, the interval of 48 was 5.0%, the interval of 56 was 20.0%, the interval 60
was 30.0%, the interval 72 was 5.0%, and the interval 80 was 5.0%.
The table IV.3 shows the frequency distribution of experimental group before
treatment. The output from 20 respondents, the valid percent with the interval of 60
was 5.0 %, the interval of 64 was 5.0%, the interval of 72 was 45.0%, the interval 76
was 10.0%, the interval 80 was 10.0%, and the interval 88 was 5.0%.
2. Data Analysis of Students’ Reading Comprehension who are Taught without
Using LRD (Listen, Read, Discuss)  Strategy
The data of students’ post-test scores of control class were obtained from the
result of their reading comprehension without using LRD (Listen, Read, Discuss)
strategy. The data can be described as follows:
Table IV.3
The Frequency Distribution Post-test of Experimental Class
Frequency Percent Valid Percent
Cumulative
Percent
Valid 60 1 5.0 5.0 5.0
64 1 5.0 5.0 10.0
68 4 20.0 20.0 30.0
72 9 45.0 45.0 75.0
76 2 10.0 10.0 85.0
80 2 10.0 10.0 95.0
88 1 5.0 5.0 100.0
Total 20 100.0 100.0
The table IV.4 shows the frequency distribution of control class, the score of
pre-test. The output from 20 respondents, the valid percent with the interval of 44 was
10.0 %, the interval of 52 was 25.0%, the interval of 56 was 20.0%, the interval of 60
was 20.0%,the interval of 64 was 10.0%, the interval of 68 was 5.0%, the interval of
72 was 5.0%, and the interval of 80 was 5.0%.
Table IV.4
The Frequency Distribution Pre-test of Control Class
Frequency Percent Valid Percent
Cumulative
Percent
Valid 44 2 10.0 10.0 10.0
52 5 25.0 25.0 35.0
56 4 20.0 20.0 55.0
60 4 20.0 20.0 45.0
64 2 10.0 10.0 85.0
68 1 5.0 5.0 90.0
72 1 5.0 5.0 95.0
80 1 5.0 5.0 100.0
Total 20 100.0 100.0
Table IV.5
The Frequency Distribution Post-test of Control Group
Frequency Percent Valid Percent
Cumulative
Percent
Valid 48 1 5.0 5.0 5.0
56 2 10.0 10.0 15.0
60 4 20.0 20.0 30.0
64 3 15.0 15.0 55.0
68 6 30.0 30.0 85.0
72 1 5.0 5.0 90.0
80 1 5.0 5.0 95.0
84 1 5.0 5.0 100.0
Total 20 100.0 100.0
The table IV.5 shows the frequency distribution of control class, the score of
post-test. The output from 20 respondents, the valid percent with the interval of 48
was 5.0 %, the interval of 56 was 10.0%, the interval of 60 was 20.0%, the interval of
64 was 15.0%, the interval of 68 was 30.0%, the interval of 72 was 5.0%, the interval
of 80 was 5.0%, and theinterval of 84 was 5.0%.
3. Data Analysis Using LRD (Listen, Read, Discuss) Strategy toward Reading
Comprehension
To obtain whether there is or not a significant effect of LRD (Listen, Read,
Discuss) strategy, the writer used T-test formula by using software SPSS 16.0. The
data were obtained through the gain of experimental class and control class.
Table IV. 6
Descriptive Statistics
Class N Mean Std. Deviation Std. Error Mean
Gainscore 1 20 14.00 6.806 1.522
2 20 6.80 4.919 1.100
Based on the table IV.6, it can be seen that the total of students from each class
was 20, the mean of the experimental class was 14.00, and mean of the control class
was 6.80. Standard deviation from the experimental class was 6.806, while standard
deviation from the control class was 4.919. Standard error mean of experimental class
was 1.522, and control class was 1.100.
Table IV.7
Independent Samples Test
Levine’s
Test for
Equality of
Variances
t-test for Equality of Means
F Sig. T Df
Sig.
(2-
tailed)
Mean
Differen
ce
Std.
Error
Differenc
e
95%
Confidence
Interval of the
Difference
Lower Upper
Gains
core
Equal
variances
assumed
2.68
9 .109 3.781 38 .001 7.100 1.878 3.299 10.901
Equal
variances
not assumed
3.781 34.597 .001 7.100 1.878 3.286 10.914
Based on the output SPSS above (table IV.11), independent sample T-Test
shows Levine’s Test for variance in this hypothesis examination:1
Ho: Variance Population Identical
Ha: Variance Population not accepted
1 Hartono, SPSS 16.0Analisis Data StatistikdanPenelitian, (Pekanbaru: PustakaPelajar, 2007),
p.159.
This statement based on the probability gate:
If Probability>0.05, Ho is accepted
If Probability<0.05, Ha is rejected
From the table above, it can be seen that to3.781 and df 38. The to obtained is
compared to t table either at 5% or 1%. At level of 5%, t table is 2.02 and at level of
1%, t table is 2.72. Based on t table, it can be analyzed that to is higher than t table
either at level of 5 % and 1%. In other words, we can read 2.02<3.781>2.72. So the
researcher can conclude that Ho is rejected and Ha is accepted. It means that there is
significant effect of using LRD (Listen, Read, Discuss) strategy toward reading
comprehension of the second year students at State Junior High School 9 Tapung.
CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Reading is an essential skill that should be mastered by students. Reading is the
important skill in finding the information in written language. The purpose of reading
also determines the appropriate approach in reading comprehension.
LRD (Listen, Read, Discuss) strategy is a strategy which is used in this
research. After the writer collected the data and analyzed the data, the result of the
score shows that the students’ reading comprehension taught by using LRD (Listen,
Read, Discuss) strategyis in good category. It can be compared with the students’
reading comprehension taught without using LRD (Listen, Read, Discuss) strategy
that it is in enough category.
Furthermore, in finding the effect of Using LRD (Listen, Read, Discuss)
strategy to improve students’ reading comprehension of the second year students at
state junior high school 9 Tapung Kampar Regency, of data analysis, the writer found
the significant different score that showed 3.781. In level significant 5%, the score
was 2.02. In level significant 1% the score was 2.75. It can be read 2.02<3.781>2.75.
It means that there is a significant effect of Using LRD (Listen, Read, Discuss)
strategy toward reading comprehension of the second year students at state junior
high school 9 Tapung Kampar Regency.
B. Suggestion
Based on the conclusion of the research above, it is known that using Listen,
Read, Discuss strategy toward students’ reading comprehension. So that, Listen,
Read, Discuss strategy is one of the choices by English teacher in order to increase
students’ reading comprehension.
After concluding a research at State Junior High School 9 Tapung, the writer
would like to propose some suggestion to make teaching and learning process at this
school get better than before. This suggestion is as follows:
1. The writer suggests the teacher of English subject to use the Listen, Read, Discuss
strategy in teaching and learning process because it can improve students’ reading
comprehension.
2. The writer suggests the teacher of English subject to use the Listen, Read, Discuss
strategy in teaching and learning process because it can make students active in
sharing their thinking of the text to others.
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